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Abstract 
When maximizing learning is considered, it is crucially important to consider both the beliefs of language teachers on learning a 
language and their teaching styles. Therefore, the aim of this study is to find out whether there is a positive correlation between 
EFL teachers’ beliefs on how their students learn English and how their beliefs affect their teaching styles.  
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1. Introduction 
Beliefs are one of the essential points of all fields in education and they deal with human behaviours and 
learning (Fishbein & Ajzen, 1975; Ajzen, 1988). Teachers' beliefs is a very complicated topic which involves 
different aspects, such as beliefs about the nature of language itself, language learning and teaching, learners, 
teachers, and the teacher-learner power relationship and they bring these beliefs into the classroom during their 
lessons. Williams and Burden (1997) argue that teachers are highly influenced by their beliefs. Thus, teachers’ 
beliefs influence their consciousness, teaching attitude, teaching methods and teaching policies. Teachers’ beliefs 
also influence teaching behaviours and finally, learners’ development.  
An increasing number of researchers have shifted their focus from instructional strategies and teaching 
behaviours to the beliefs and perceptions since they help teachers use these instructional strategies and perform these 
behaviors. These studies on language learning beliefs began with research on individual differences between 
successful and less successful learners (Fillmore, Kempler, & Wong-Fillmore, 1979; Naiman, Frochlich, Stern, & 
Todesco, 1978; Nation & McLaughlin, 1986; Rubin, 1975, 1981). As a result it can be said that the beliefs of 
teachers affect their teaching styles. Therefore, in order to find out the factors which affect the teaching styles, it is 
important to investigate the relationship between the beliefs and the teaching styles of teachers. In this field, there is 
a gap and closer understanding of the present situation is needed to be done through conducting different research.  
1.1 Aim of the research  
People have different perceptions on how students learn a foreign language. As learning a language, especially 
English, is an important issue in today’s globalized world, this study aims to find out if there is a positive correlation 
between EFL teachers’ beliefs on how their students learn English and how these beliefs affect their teaching styles. 
 
2. Methodology  
 
2.1 Participants  
During 2009 – 2010 Spring Semester there were 61 full-time EFL teachers who teach in different departments 
of Eastern Mediterranean University. Out of sixty-one, 35 of them participated in this study. Out of thirty-five 
participants, 25 of them were female and 10 of them were male. The ages of the participants vary from 30 to above 
50 and most of them are between the ages of 30 – 39. Out of 35 participants, 32 of them are from North Cyprus and 
2 of them are from Turkey. 31 of them are non-native and 4 of them are native speakers of English. Their teaching 
experiences varied from 6 years to more than 21 years but most of them had between 11 and 20 years of teaching 
experience. 22 participants, out of 35, were teaching in English-medium departments and 13 of them were teaching 
in the departments where medium of education is Turkish.  
2.2 Instrument  
A questionnaire with three sections was used as the instrument in this study. The design of the instrument was 
done by the researchers. The first section was designed by the researchers in order to gather some personal 
information about the participants regarding their genders, ages, nationalities, years of experiences, and the 
departments that they taught English.  
The second section of the instrument was Teaching Style Questionnaire adapted from Petty (2004). There are 
three sections in this questionnaire and these are Whole Class Activities, Individual Activities and Small Group 
Activities. The participants were asked to respond to each item as (a) very often, (b) often, (c) sometimes, (d) hardly 
ever or (e) never.  
The third section of the instrument was Beliefs About Language Learning Inventory (BALLI) which was 
adapted from Horwitz (1988). Some of the items were adapted to the Turkish-speaking environment and some of the 
items were excluded. Participants were asked to decide whether they were (a) strongly agree, (b) agree, (c) neutral, 
(d) disagree or (e) strongly disagree with the statements.  
 
2.3 Procedure  
The questionnaires were distributed to the participants. It started with a brief explanation stating the aim of the 
research. After some time which was appropriate for participants, the questionnaire results were collected and the 
data was analyzed by using SPSS 14.00. In the analysis process, the mean for each factor was considered for 
Teaching Styles and Language Learning Beliefs. Then, the results were correlated.  
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3. Results  
3.1 Beliefs about Language Learning of the Participants  
This section aimed to analyze the frequency distribution of the beliefs of the participants about language 
learning. As the Beliefs about Language Learning Inventory (BALLI) has 5 sections, the results obtained from the 
participants were categorized into five factors. The results are given in Table 1. As it can be seen from the table, the 
most important factor for the participants was the language aptitude of learners. Then, they agreed that motivation 
and expectations of learners play an important role while learning a foreign language. Learning and Communication 
Strategies of learners were considered as the third most important factor by the participants. Then, the factor ‘nature 
of language learning’ was considered as important by the participants. However, for ‘the difficulty of language 
learning’ the participants preferred to remain neutral. 
 
Table 1. Participants Frequency Distribution of Beliefs About Language Learning (in percentages) 
 StronglyAgree Agree Neutral Disagree Strongly 
Disagree 
Foreign Language Aptitude  8.6 82.9 8.6 -- -- 
Motivation and Expectations  17.1 71.4 11.4 -- -- 
Learning and Communication Strategies  -- 68.6 31.4 -- -- 
Nature of Language Learning  8.6 62.9 28.6 -- -- 
Difficulty in Language Learning  -- 31.4 62.9 5.7 -- 
 
3.2 Distribution of Teaching Styles of the Participants  
In Petty (2004)’s Teaching Style Questionnaire, the styles were divided into three different groups, therefore, 
the results were analyzed accordingly, as shown in Table 2. As it can be clearly seen from the table, the participants 
preferred to use ‘individual activities’ more. Secondly, participants chose ‘whole class activities’ and the last one 
was ‘small group activities’. Especially the rates for ‘individual activities’ and ‘whole class activities’ are very close 
to each other.  
Table 2. Distribution of Teaching Styles of the Participants (in percentages) 
 Very Often Often  Sometimes Hardly ever Never 
Individual Activities 8.6 68.6 22.9 -- -- 
Whole Class Activities -- 60.0 40.0 -- -- 
Small Group Activities -- 31.4 48.6 20.0 -- 
 
3.3 The Correlation of Teaching Styles and Foreign Language Aptitude of the Participants Regarding Their 
Departments  
In this section, how the medium of instruction in departments affects teachers’ teaching style was examined. 
The correlated results of the Beliefs about Language Learning and the Teaching Styles of the participants were 
studied and a summary of the results were formulated in Table 4. From the table, it can be clearly seen that there 
were no differences among the beliefs of the participants, no matter which department they were teaching in. On the 
other hand, when teaching styles were taken into consideration, in some cases there were significant differences 
between the groups.  
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Firstly, although participants in both groups agreed that foreign language aptitude is important, when teaching 
styles are taken into consideration, participants who taught in Turkish medium departments had differences in small 
group activities, the same number of teachers used small group activities sometimes or often.  
Participants also agreed that motivation and their expectations play an important role when they participate in 
language classes but there were differences in their teaching styles in whole class activities and small group 
activities. Participants who taught in English medium departments use these types of activities often whereas 
participants who taught in Turkish medium departments use these sometimes.  
Both parties in the study asserted that learning communication strategies were important for language learners. 
However, when small group activities were analyzed, it was possible to say that participants from English-medium 
departments use them sometimes but participants from Turkish-medium departments use them often.  
For the nature of language learning, participants from English-medium departments often use whole class 
activities but the participants from Turkish-medium departments sometimes use whole class activities. Moreover, 
regarding small group activities, participants from English-medium departments use them sometimes but 
participants from Turkish-medium departments provided the equal number of participants as using them sometimes 
and often. 
For the difficulty in language learning issue, there were teaching style differences between the groups. The 
participants who teach in English-medium departments use these types of activities often but the participants from 
Turkish-medium departments use these types of activities sometimes.  
 
Table 3. The Correlation of Teaching Styles and Foreign Language Aptitude of the Participants Regarding Their 
Departments 
 Whole Class Activities Individual Activities Small Group Activities 
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4. Discussion  
Participants believed that the most important factor which affects students is their aptitude to language. The 
cause of this tendency can be the characteristics of the students that they were dealing with. Moreover, the second 
place was given to motivation and expectations of the language learners. Then, learning and communication 
strategies of learners were seen as an important factor in language learning. The last item that considerable amount 
of participants agreed was the nature of language learning. On the other hand, for the issue of difficulty in language 
learning the significant number of participants preferred to stay neutral.  
A similar study with the learners could be done in order to find out whether their tendencies match the 
tendencies of their students. It is important to see the students’ point of view in order to help them more effectively 
as instructors and the learners are two important parties and they have effects on the success.  
When teaching styles were taken into consideration, the results revealed that participants prefer to use 
individual activities and whole class activities. The reason for obtaining these results may be the physical conditions 
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of the classes as they are not suitable for group work activities and the number of the students who attend the classes 
(35-40 students in each class). The classes are considerably crowded and classroom management may be difficult 
for instructors. The other reason can be the contact hours of the students per week. Teachers may not have enough 
time to devote to group work activities.  
Furthermore, a qualitative study could be done to find out the reasons why instructors choose some activities 
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